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AP® English Language

& Composition

Syllabus 

Students in this advanced placement course will read from a large variety of college 

level prose selections, most of which shall be nonfiction. During the course of their 

readings the students shall become familiar with close reading techniques and will, 

through frequent practice in a variety of  writing modes increase their knowledge
and awareness of rhetorical elements, structure,  strategies, and terms. This will

enhance their knowledge of how language works, especially when coupled with 

discussions of the authors’ use of language to inform, discuss, argue and describe 

the images, arguments, and ideas presented in their works. Argumentation, persuasion, description, narration, and criticism will be used in a series of writing assignments 

planned to enable the students to  identify an author’s purpose and strategy, while 

enhancing their own composing abilities.

Course readings feature texts from a variety of authors and historical contexts. Students

will examine and work with essays, letters, speeches, images, and imaginative literature.

Featured authors include Alvar Nunez Cabeza de Vaca, Christopher Columbus, John Smith, William Bradford, Jonathan Edwards, Benjamin Franklin, Patrick Henry, Thomas Paine, Thomas Jefferson, Frederick Douglass, Sojourner Truth, Ralph Waldo Emerson, Henry David Thoreau, David Boaz, Gerry Spence, Mike Rose, Richard Rodriguez, Malcolm X, Maxine Hong Kingston, Studs Terkel, Ken Hamblin, Jamaica Kincaid, Leslie Marmon Silko, Jean Anyon, Gary Soto. Richard Wright, Black Elk, Diane Medved, Cecilia E. Rothenberg, Frank Mc Court, Martin Luther King Jr., Plato, Gloria Steinem, Robert Coles, Neil Postman, Gloria Naylor,  Jonathan Swift, Kurt Vonnegut Jr., David Gelertner, Clifford Stoll, N. Scott Momaday, Brent Staples, William Shakespeare, Gabriel Garcia Marquez, Mortimer J. Adler, Linda Hogan, Stephen King, Henry Louis Gates Jr., Nathaniel Hawthorne, Annie Dillard, and Joan Didion.

Writing is a vital part of this course.  Students will practice their writing skills in a variety of modes. The Rhetorical Modes of  Narration, Description, Persuasion, and Argument, Process Analysis, Cause and Effect,  Comparison and Contrast, and Irony and Satire  will be thoroughly examined. Diction, Style,  Syntax, Tone, and Attitude, as well as the list of Literary Terms contained in the APCD program will be  addressed. Short (1-3 page) assignments will be given daily. Writing assignments of 4-5 pages will be assigned within each 5 class days. Major

 assignments involving independent research will be assigned each 4 weeks on topics from our readings, and, in particular, Rhetorical Modes. 

 Students prepare for the AP® English Language and Composition Exam and may be granted advanced placement, college credit, or both as a result of satisfactory performance.

Central course textbooks include 40 Model Essays; The Little, Brown Reader; The 

Mc Graw -Hill Reader, Issues Across The Disciplines; Rereading America, Cultural Contexts for Critical Thinking and Writing and Prentice-Hall Literature, The American Experience. For full publication data, see Teacher Resources below.

By  May students will have nearly completed a course in close reading and purposeful writing. Students learn to appreciate , understand, and use the English Language through close and continued analysis of a wide variety of nonfiction and a limited number of short works of fiction. These texts can serve them in their own writing as they grow increasingly aware of the skills required to read and write well, and their pertinent uses. 

As this is a college-level course, performance expectations are appropriately high, and the workload is challenging. Students are expected to commit to a minimum of five hours of course work per week outside of class. Often, this work will involve long-term writing and reading assignments, so effective time management will be important. Because of the demanding curriculum, students must bring to the course a sufficient command of mechanical conventions and an ability to read and discuss prose. Note taking from texts and lectures is an integral part of the course of instruction. The course is constructed in accordance with the guidelines described in the AP English Course Description. [C1]
Course Planner

First Semester,

First Quarter Mester: Course Orientation, Introduction to Close Reading,

and Rhetorical Awareness, Compare and Contrast Essay.

(July 2- 30)

The course begins with a look at “Steps to Reading Critically and Actively”, followed by “Critical Reading” and Arthur M. Schlesinger Jr.’s “The Cult of Ethnicity” which in this annotated version lends itself to an in-depth discussion of the necessity of note taking and annotation. This is followed by a close reading, discussion, and annotation of Mortimer J. Adler’s “How to Mark a Book”, an exercise in which students both read and practice the techniques they are reading about at the same time.  [C4] The rhetorical element of Purpose, and the literary terms Description, Diction, and Syntax are discussed in depth. Students analyze a passage from “Relation of Alvar Nunez Cabeza de Vaca”  in terms of Description, Diction, Syntax and Purpose through close reading and writing about their observations in an essay of 1-3 pages. This is followed by a similar exercise involving an excerpt from “Journal of The First Voyage to America” by Christopher Columbus. Students note taking and annotation efforts are monitored and discussed during individual conferences with the teacher.

[C6]
Major Paper #1: Students write a Compare and Contrast essay in which they discuss the Purpose, Description, Diction and Syntax in the excerpts from “Relation of Alvar Nunez de Vaca” and “Journal of the First Voyage to America”. After having conferences with me, students revise, prepare, and submit final versions of their essays. Due: 27 July.

First Semester,

Second Quarter Mester: Rhetorical Elements, Rhetorical Structure

( August 1-31)

Focus on rhetorical purpose and language continues. Students read an excerpt from “The General History of Virginia: What Happened Till the First Supply” by John Smith. They discuss the author’s purpose, intended audience, strategy, and choice of language. When choice of language is discussed, Description, Syntax and Diction will be included.

Major Paper #2: Having been guided through the elements of the Rhetorical Square in the John Smith selection, they will write their own analysis of the rhetorical elements used in a selection from “Of Plymouth Plantation: Of Their Voyage and How They Passed the Sea; and of Their Safe Arrival at Cape Cod” by William Bradford. A teacher-generated prompt and scoring guide similar to those used on AP Examinations will be given out for this assignment. Students will conference with each other when they complete their first draft. They will use the prompt and scoring guide to ensure the Rhetorical Elements, Description, Diction, and Syntax are thoroughly discussed, ensuring that they meet the criteria set forth in the prompt. Brief writing exercises focused on Tone and Style will occur at either the beginning or the end of each class until the Bradford essay is finished. Due: 14 August.[C6]
Major Paper #3: Ann Bradstreet’s “Upon the Burning of Our House” and Edward Taylor’s “Huswifery” will be closely read. The uses of Connotation, Denotation, Conceits, and Figurative Language in the two selections will be thoroughly covered. Students will write short (1-3 page) essays about the role of women, marriage , and God in 17th Century America. They must base their arguments and opinions on information they have read and can quote, and shades of meaning one can reasonably connote after closely reading all of the selections read thus far. Students will be assigned to discussion groups for brainstorming and prewriting. They will then conference with me prior to writing their rough drafts. When their rough drafts are complete they will conference

with at least two other students prior to doing rewrites and final drafts. Due 21 August [C6]. 
Students will begin begin Vocabulary From Latin and Greek Roots Volume VI as their

basic homework text. Many of our students have limited vocabularies and a shaky 

grounding in deciphering unfamiliar words. Through the study of Latin and Greek roots   
I hope to give them a sufficient base to greatly improve and expand their vocabularies and reading skills. Unless otherwise noted, this homework will be given nightly and over weekends. Assignments will be checked at the beginning of class on the first class day following the homework assignment. 
Major Paper #4: Students will read Cotton Mather’s “The Wonders of the Invisible World”, then discuss the Style and Bias revealed in Mather’s work in the form of a Critical Analysis Essay.. They will write a journal entry as Martha Carrier in which she discusses her trial. Both pieces of writing are due 28 August [C2 ]. The two writings will count as if they were one Major Paper.
First Semester,

Third Quarter Mester: Rhetorical Elements, Rhetorical Structure, Beginning Argumentation ( September 3-31). 
Emphasis on close reading and annotation, description, and rhetorical structure continues with a   prose selection drawn from Benjamin Franklin. Several more non-fiction selections from Prentice-Hall Literature: An American Experience, include Jonathan Edwards’ “Sinners in the Hands of an Angry God”, Thomas Jefferson’s “The Declaration of Independence”, Ralph Waldo Emerson’s “Nature”, and Henry David Thoreau’s  “Walden,” and “Civil Disobedience”. Students become accountable for close reading by outlining, annotating texts, journal entries, opinion papers, and double entry notebooks.[C4] Vocabulary From Latin and Greek Roots VI continues.
Jonathan Edward’s “ Sinners in the Hands of an Angry God” shall be closely read in class

and analyzed; both in class and at home, for rhetorical strategy and both diction and syntax. As a writing exercise the rhetorical structure of either “The Declaration of Independence” or “Civil Disobedience” shall be analyzed in class on 7 September [C }.

Benjamin Franklin’s descriptive talents will be showcased when we read a selection from “The Autobiography of Benjamin Franklin” Franklin’s ordering and presentation of information, diction, syntax, and tone will be discussed. My students will attempt to duplicate his style when they construct their own “Autobiographical Vignettes”. They

will be given one  homework evening and one class in which to come up with an acceptable finished product. There will be no time allotted for peer evaluation for this assignment. Due 10 September  

The underlying themes of “Nature” and “Walden” will be identified, compared. and contrasted in a piece of Descriptive writing  to be done in class on 13 September. Vocabulary From Latin and Greek Roots VI will continue as homework. 

Major Paper #5: In a focused discussion on the importance of considering audience and context, the Norman Rockwell paintings entitled “A Family Tree”, “Freedom From Fear”, and “Freedom From Want” are considered in conjunction with Franklin Delano Roosevelt’s speech “The Four Freedoms”.[C7]  Pathos, Ethos, and Bathos are defined and their visual and verbal uses    in all of the selections we have read are discussed. Primary emphasis will, of course remain on the paintings and Roosevelt’s speech. However, there are several other uses of these three elements in previous selections, and they may be referred to as the students write a Descriptive Essay concerning Rockwell’s Freedoms [C2, C7] and an essay discussing the rhetorical structure and uses of the Elements of Rhetoric in Roosevelt’s Freedoms [C6}.The process of peer and teacher evaluation of rough drafts and rewrites shall continue. Due 21 September
Major Paper #6: A two-column grouping of the selections read thus far will serve as the beginning of a discussion of the rhetorical structure, elements, and literary devices used in these selections. Students will write a paper in which they fully discuss one selection from column A and one from column B ( all selections read thus far will be listed in the columns), identify which of the writings they most appreciate, and state clearly and explicitly the grounds on which they based their choices. Due: 27 September.  

First Semester,

Fourth Quarter Mester: Description, Writing Process, Argumentation, Rhetorical Structure ( October 1-30).

[C7]

Major Paper #7: After reading and annotating David Boaz’s “ What Rights Do We Have?,” students write their own personal essay about Freedom and Rights in their lives. Following consultations with peers, they select personal photos (or a series of photographs) as points of

departure for purposeful memoirs of their own that integrate images and related

words. [C2] Each student is asked to use details, memories, perceptions, and ideas

which can be gathered up and purposefully arranged. Each student’s “Freedoms and Rights” essay is the culmination of a 2 month- long whole class commitment to academic rigor and accurate description. In addition to using Donald M. Murray’s “The Maker’s Eye: Revising Your Own Manuscripts” as a resource while planning, drafting, and editing, each student prepares for two major student/teacher writing conferences.

These one-on-one conferences will set the tone for the year’s work with

these students. [C10] The first conference occurs during the essay’s “discovery” phase

as each student reports on initial efforts to fashion his or her text. Different students

face different issues early on. Many will claim to not have enough experience or expertise 

to appropriately address the topic. Some wrestle with purpose, as they explain

why their subject matters. Some arrive wondering about their leads and others

appear with issues involving voice and tone. During this conference, I wait, listen,

and respond as each student states what is happening with his or her text.

When the student is involved giving shape to his or her text, I may ask about

the precise use of certain words and the character and consistency of particular

phrases. The second conference typically opens with the questions: “How is your essay going?” and “What can I do to help you?” At this point, the student identifies those portions of the piece that they believe require additional attention and discussion. Typically, students want to better represent, illustrate, or clarify vital scenes and ideas. [C3] Conference interactions vary according to individual needs. As drafting continues, some students may ask about deepening their texts by including additional concrete details. Others may seek help emphasizing key

ideas by revisiting or rearranging words, sentences, or whole sections. I sometimes

ask students to read particular text segments aloud before revising. Each student’s

ear and voice come into play during the conferring phase of the revision process.

This exercise is as important to building voice as it is to teaching writing process.

When these papers are complete, I ask students to account for their own

rhetorical choices on submission sheets (which accompany their paper) and in discussions with me during post- submission conferences. [C4]  Due: 16 October. 

Vocabulary from Latin and Greek Roots Volume VI continues. 
A close reading of Patrick Henry’s “Speech in the Virginia Convention” and an

excerpt from Thomas Paine’s” The Crisis” will occur. Students will read and annotate

their copies, then get together in assigned teams. Each team will consist of 4 members. 

Each member will be responsible for a different aspect of the selections. Ex: 

 rhetorical structure,  rhetorical elements and arguments used, Description/Narration, 

Figures of Speech/Literary Devices used. A rubric will be posted. Groups will make 

their (group) presentations and be assigned a group grade. 20 October.  

As the  First Semester quarter draws to a close, students complete their first timed essay.

The chosen topic is drawn from AP Released Exam free-response questions that

highlight personal essays. Typical selections include a question from 1997 (featuring

a passage from Meena Alexander’s Fault Lines) and a question from 1999 (featuring

the opening of “On Seeing England for the First Time” by Jamaica Kincaid).  

These tasks require students to read closely and account for how language and

rhetoric are purposefully employed. These questions and the student responses

to them will constitute the Semester Examination. One will be a “walk-thru” for

the purpose of practice, and the second will be for grade. [C5] Due: 24 October.

Students will be given a minimum of two books for off-track reading. They will be expected to maintain journals and records of their reading efforts. A test will be given

during the first week of the Second Semester to measure the level of their understanding and individual commitment to the off-track assignment.  

 Second Semester

 First Mester: Rhetorical Structure (Context, Pur’ose), Argumentation, Writing Process, MLA Citation
(January 2- 31)

During the second Semester, students encounter clusters of essays that are generally

related by subject but are markedly different in purpose and strategies. Studs Terkel’s

 “C.P. Ellis” and “Stephen Cruz”, Leslie Marmon Silko’s “Fences Against Freedom”, Maxine Hong Kingston’s “Silence”, Gary Soto’s “Looking For Work”, Ken Hamblin’s “The Black Avenger”, Richard Rodriguez’ “Los Pobres”, Jamaica Kincaid’s “Girl”, Gloria Steinem’s “The Importance of Work” and Malcolm X’s “ Shoeshine Boy” explore the world of work and inter-

personal relationships, point out sexist, racist, and misogynistic aspects of our society from the perspectives of the multicultural victims of those behaviors. The ten selections constitute one cluster. These works will be addressed in a series of writings (journals, short response questions, comparisons/contrasts, and discussions of rhetorical structure, literary devices and figures of speech used in each selection..  Methods of MLA citation will be addressed and  practiced. Vocabulary From Latin and Greek Roots Volume VI will continue. The first Mester will culminate in the Fifth Major Paper.

The test on the two books selected for the student’s off-track assignments will be given on 2 and 4 January. The students’ journals and notes will be submitted and graded. A vocabulary test for Latin and Greek Roots will also be administered.
Studs Terkel’s “C.P. Ellis” and “ Stephen Cruz” as well as Malcolm X’s “Shoeshine Boy ”and

Gary Soto’s “Looking for Work” will be read closely. Students will annotate their copies, keep
double entry journals, and participate in graded short writings and discussion during the week 

of 7-11 January. Students will practice MLA citations. A minimum of three quotes from each selection will be written by each student. Each quote must be accompanied by a correct ML citation. Vocabulary from Latin and Greek Roots Volume VI will continue as homework.

During the week of 14-18 January Maxine Hong Kingston’s “Silence”, Gloria Steinem’s “The Importance of Work” and Jamaica Kincaid’s “ Girl” will be read closely. Students will annotate their copies and generate a minimum of ten quotes for possible use as citations. The quotes will be accompanied by MLA Format citations. Discussions about plagiarism, the effects of sexism in the workplace, and the cause of Maxine’s silence will take place orally and in writing.

21-25 January will include close reading of  Leslie Marmon Silko’s” Fences Against  Freedom”,

Ken Hamblin’s “The Black Avenger”, and Richard Rodriguez’ “ Los Pobres”. Rhetorical Structure, Rhetorical Elements, Tone, Diction, Syntax, and Attitude in each of the selections will be thoroughly discussed and written about. A minimum of three quotes from each selection (accompanied by MLA Citations) will be turned in. Annotated copies of the selections will be checked. Vocabulary From Latin and Greek Roots will continue as homework.   
Major Paper #8:  Students produce a major rhetorical analysis paper in which they

write a finished essay on the following topic: “ Using any three selections from the ten  studied, students explore the ways the rhetorical purposes of the authors intersect and diverge [C5] . They must focus not only on the language used by each author, but how those specific words are used to accomplish the author’s purpose.” Students will be required to submit prewriting, descriptive outlines, rough drafts, and peer analyses of their work. MLA citations will be used.
After peer analysis has occurred, students will conference with me. They must show evidence of diligent efforts to address the areas of concern generated during peer interviews. The focus will be on meeting the conditions of the prompt, and generally  “polishing” their initial efforts into finished products that are professional and in their own voice [C3] . Due 31 January.

After their papers have been graded I conference with each student to discuss

the rubric, their understanding of the prompt, their understandings of the selections

they chose for analysis, why they received the grade I gave them, what I see as      

the strong points of their work, and areas in which improvement is needed[C10].
Students are given the opportunity to offer suggestions for improvement of any part of the process. The Vocabulary from Latin and Greek Roots Volume VI Homework continues.
Second Semester,

Second Mester: Rhetorical Structure ( Context, Purpose), Comparison/Contrast, Argumentation/Persuasion, Synthesis
( February 1-28)
Mike Rose’s “I Just Wanna Be Average”, Richard Rodriguez’ “ The Lonely Good Company of Books”, Malcolm X’s “ Learning to Read “, Jean Anyon’s “Social Class and The Hidden Curriculum of Work”, Linda Hogan’s “Hearing Voices”, Henry Louis Gates Jr.’s “Delusions of Grandeur”, and Kurt Vonnegut Jr.’s “ Harrison Bergeron” constitute the second cluster.
This cluster consists of selections calculated to lead the students into discussions of the viability of African- American youngsters seeking careers as  professional athletes ( Henry Louis Gates’

“Delusions of Grandeur”), the transfer of oral tradition to written stories (Linda Hogan’s “Hearing Voices”), placement of students based on perceived aptitudes (Mike Rose’s “ I Just

Wanna Be Average”),the differences in educational opportunities in “blue collar and “upper middle class” schools ( Jean Anyon’s “ Social Class and the Hidden Curriculum of Work”), The nature of equality (Kurt Vonnegut Jr.’s “Harrison Bergeron”), and the driving need to learn to read and write ( Malcolm X’s ”Learning to Read” and Richard Rodriguez’ The Lonely Good Company of Books”).

Each topic will be approached with an introductory activity designed to elicit the students’ pre-

conceptions. We will closely read, write, reflect, and discuss the issues brought to the surface in

the selections. Each selection ends with the students writing about the effects the selection and its discussion have had on their original perceptions, and why changes (if any) occurred. The selections will be studied for Rhetorical Elements, Rhetorical Structure, Diction, Syntax, Tone, and Attitude. Students will primarily answer short response questions and write “Mini-essays” of 1-2 pages.  Narrative, Descriptive, Expository, and Argumentative forms will be used. Vocabulary From Latin and Greek Roots Volume VI continues to be used for Homework assignments.   

Major Paper #9: After having read and thoroughly discussed the selections in the second cluster the students will write a Synthesis Essay in which they discuss the themes and

major arguments put forth in a minimum of three of the selections, express their opinions of each and end their essay with a concluding paragraph which conclusively “proves”

their arguments to be correct. MLA citations and quotes from relevant passages are an integral part of this process.  An initial planning conference, a peer analysis, and a

final conference with me will precede the submission of the finished essay.  
Due 28 February.

After grading the finished essays I conference with each student. We go over the prompt, the 

rubric, areas of strength and areas which require strengthening or improvement. Students are given the opportunity to offer their suggestions for improving this process.

Following this paper, students are introduced to the CD-ROM APCD: English

Language and the “AP English Glossary” that is included on it (see Publications

information  ). Collectively, the class deepens and varies its exploration

of the terms .[C6]  We are allowed a maximum of four periods in the computer 

 center each month, Students will work through Meena Alexander’s “Fault Lines”,

and Joan Didion’s “The Santa Ana”.

Second Semester.

Third Mester: Rhetorical Structure, Argumentation, Syntax, Diction, Tone, Attitude, MLA Citations
(1-31 March)

APCD practice in the computer center continues with a maximum of 4 more visits.

My students send essays in rough and final forms to my APCD file and maintain a

copy of all their work on a file in the technology center lab. This allows me to grade on-going efforts in various stages of development while they work towards completion of

two more essays. 3-11 March. 
The third cluster of selections consists of: Annie Dillard’s “The Writing Life”, David Gelertner’s “Unplugged: The Myth of Computers in the Classroom”, Brent Staples’ “What Adolescents Miss when We Let Them Grow Up in Cyberspace”, Clifford Stoll’s “Invest in Humanware”, Neil Postman’s “Order in the Classroom”, and Stephen King’s “My Creature From The Black Lagoon”.

Students will read Anne Dillard’s “The Writing Life”, and Stephen King’s “My Creature from the Black Lagoon”. They will answer short response questions about these selections and write a Descriptive Essay in which they speculate about how and why

writers write. They must use ideas from the selections ( using MLA citations) and from the richness of their own minds and experiences.12-17 March 
After reading David Gelertner’s “ Unplugged: The Myth of Computers in the Classroom”, Brent Staples’ “ What Adolescents Miss When We Let Them Grow 

Up in Cyberspace” the students will write a position paper in which they attack or defend the authors’ main points. This paper must correctly (MLA format) attribute ideas and themes and express the student writer’s opinion in unambiguous and distinctly individualized forms. I am looking for understanding of the texts, vigorous defense/ attack of the author’s ideas and themes, and originality of expression. Vocabulary from Latin and Greek Roots Volume VI is almost completed. Students homework will be to study for their End of Book Test as homework. 18-21 March

After closely reading Neil Postman’s “Order in the Classroom” students will be asked to 
write a paper in which they give their picture of an orderly classroom in which teacher and students are dedicated to learning. Due 24 March.
Major Paper #10:

Students will write an essay in which they explain the theme and use of language in three of the selections form this unit cluster. They will examine the arguments used by each author and support or refute those arguments based on textual evidence and (some/ limited) personal experience. Peer evaluation and teacher conferences will be held before and during the process of writing these essays. All work involving this essay will be turned in as a packet. Due 28 March.

Second Semester,

Fourth Mester: Rhetorical Structure, Literary Devices,Description, Argumentation.
( 1- 28 April) 

William Shakespeare’s Julius Caesar will be read in class and as homework. 

Students will write a compare/contrast essay in which they identify and thoroughly explain the rhetorical structure and use of language in the speeches given by Brutus and Marc Anthony after the assassination of Julius Caesar, which speech was most effective, and why. Due 22 April.

23-36 April is Final Examinations week, The students will be given an 80-minute

examination using two questions from previous AP tests. The questions will require  

an in-depth knowledge of Rhetorical structure and literary devices They will be graded using the Scoring Guides from the AP tests in which the questions originate.

C1- The teacher has read



C6- The course requires readings  

the most recent AP English



 ( primarily nonfiction) that allow
Course Description.
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C2- Students write in several
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forms about a variety of 



   images as forms of text and the 
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  relation of those images to






  written texts.
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practice writing techniques

that aid reading.

C5- The course requires expository,
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analytical, and argumentative



      and feedback  on student writing both before

writing based on reading a variety 


      and after students revise their work.
of  prose styles and genres.

Student Evaluation

Students are evaluated on the basis of major papers, homework, quality and character

of class participation and involvement, and AP-style writing prompts. Major papers

count a great deal toward each quarter’s grade, but other elements are also significant.

Students earn  numbered scores and grades on AP prompts they take during the

year. The grade associated with a particular AP essay score varies according to the

time of year; that is, a very good essay written in the first semester earns a higher grade than

a similar essay written in the second semester. tudents are at work building the skills

needed to succeed as the year proceeds.

Student performance in connection with important course components contributes

to each student’s final grade for the course in the following manner:

Regular class work, including daily participation and preparation: 20 percent

Major papers 20 percent

First-semester exam 10 percent

In-class writing 15 percent

Multiple choice 10 percent
APCD work 10 percent

Vocabulary from Latin/Greek Roots 15 percent

In this course, student thinking, writing, reading, listening, and speaking are

at the center of class activity. Grading is viewed in this context. Teachers continually

assess student performance and progress, as evidenced by papers, in-class task
commitment, homework, and daily preparation. Course products are regularly

reviewed. One goal of our evaluation is to enable students to become more comfortable

with self-assessment.

The usual A–B–C–D–F system is used to grade student work each semester.
A= 100-90%of total points possible

B = 89-80% of total points possible

C = 79-70% of total points possible
D = 69- 60 % of total points possible

F = 59% and below
 I discuss grades with students in conferences each 4 weeks (mester) during the marking periods,
in addition , an unsatisfactory finished piece of writing may, at my discretion, receive a grade of R, indicating that it may be revised or reworked, then resubmitted for a grade. It must be understood that an R paper is in reality a grade of Zero until the revision is complete and the paper is submitted and graded by me. I regularly observe and assess student knowledge and ability. I collect and assess student products, such as finished written pieces, on-demand writing, homework, tests and quizzes, response journals, and class notes.
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